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Abstract: 

This paper discusses the concepts of the 4Cs (critical thinking, 

collaboration, communication  & creativity) which are introduced as 

main skills of the 21
st
 century. It provides detailed explanations of the 

principles of these skills and describes the strategies , techniques and 

challenges of their integration into English foreign language (EFL) 

teaching and learning in foreign  contexts through reviewing the recent 

research. Recently the development of these skills has been the aim of 

most English language programs in EFL contexts including the Libyan 
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context and therefore there is a need for examining the suitability and 

readiness of these contexts for realizing this aim. No one can deny the 

importance of  developing the 4Cs among EFL learners in order to 

prepare them for the demands of living in the 21
st
 century. However, the 

insights derived from this study suggest the need for taking some 

necessary steps to ensure the effective integration of these skills. Among 

some others, training EFL teachers for this process and development of 

English language materials that foster these skills are fundamental steps.  

Key Words: Critical Thinking-Collaboration-Communication-

Creativity 

1. Introduction 

There is a consensus among researchers, scholars, educationists, 

psychologists and teachers  about the necessity of integrating the 21
st
 

century skills into education (P21 Partnership, 2007;  Partnership for 21st 

century skills & AACTE, 2010; Savu ; Chirimbu, & Dejica-Cartis, 2014; 

Cox, 2014 & Junpho, 2015;). The concept of 21
st
 century skills was 

developed in 2007 in USA as an attempt to improve education outcomes 

in order to prepare USA citizens for the demands of 21
st
 century 

workplace. The introduction of these skills has made a fundamental 

change in the aims of education. Accordingly, many curricula 

development plans and programs have been designed and conducted for 

the purpose of integrating these skills (The Partnership for 21
st
 century 

skills, 2009; Bawazeer ; Elyas & Mahboob.  2013; Zaman. & Sabry,   

2014; Pešikan & Lalović,  2017). Recently, a new English language 
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curriculum has been developed for Libyan primary, preparatory and 

secondary schools aiming at the promotion of these skills (see 

https://www.englishforlibya.com/). The integration of these skills in the 

curriculum necessitates a change in the materials being taught, the 

methods of teaching being used and the assessment strategies being 

employed. This issue has been emphasized in the framework for 21
st
 

century learning: ”21st century standards, assessments, curriculum, 

instruction, professional development and learning environments must be 

aligned to produce 21st century outcomes for today’s students” (P21, 

2007: 1). This entails encouraging learners to become autonomous and 

creative to secure opportunities in the demanding competitive global 

market. The concept of 21
st
 century skills has been broadly used to 

include socio-emotional and key competencies which 21
st
 century 

students need in order to be well-prepared for their future professional 

life and labor market demands. Pešikan and   Lalović ( 2017:7) divided 

these skills and competencies  into: a) socio-emotional skills; b) problem-

solving; c) critical thinking; d) creativity and innovation; e) information 

literacy; f) ICT literacy; g) learning to learn and metacognition) working 

skills, entrepreneurship & productivity; life skills). Some of these 

competencies were further divided into subcategories such as social 

awareness, self-awareness, self-regulation, research skills  and citizenship 

and social responsibility.  

In this paper, the concept of 4Cs refers to ‘critical thinking’, 

‘collaboration’, communication’ and ‘creativity’ as 21
st
 century skills. 

The focus is on discussing EFL university instructors’ integration of these 

four skills in their curriculum.  This research was inspired by the findings 

https://www.englishforlibya.com/
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of Al-Issa and  &  Al-Bulushi   (2012) and by the researcher’s recent 

study about critical thinking (Saleh, 2019). The aim is to shed light on 

incorporation of the 4Cs in language teaching and learning in FL contexts 

and to highlight the importance of considering the particularities of these 

contexts regarding the implementation of these skills.  

Critical Thinking 

Critical thinking is one of the main 21
st
 century skills and recently 

has been the focus of many research articles and education conferences 

themes (Báez,  2004; Khatib; Marefat & Ahmadi,  2012; Hughes, 2014; 

Živkoviüa,  2016.Kamgar, & Jadidi 2016.Florea, & Hurjui, 2016; Al-

Kindi &  AL-Mekhlafi, 2017 & Saleh, 2019). The concept of critical 

thinking was originally developed as a western concept but it is now seen 

as an essential skill  of 21
st
 century education worldwide (Atkinson,1997; 

Gbènakpon, 2017; Rear, 2017). The literature provides many definitions 

for critical thinking as it has been interpreted differently in research 

articles (Halvorsen, 2005). However, there is an obvious consensus about 

labeling critical thinking as a meta-cognitive process through linking it 

with human cognitive activities (Gbènakpon, 2017;  Harizaj,  & Hajrulla, 

V. 2017 ; Araidne, 2017(. The six classes of the cognitive domain (about 

knowing) of Bloom’s Taxonomy (Bloom et al. 1956:19) namely 

‘knowledge’ ,’comprehension’, ‘ application’, ‘analysis’, ‘synthesis’, and 

‘evaluation’ represent the main elements of critical thinking. Other 

cognitive activities such as interpretation, inference, explanation and self-

regulation emphasized by Báez  (2004:49) are also considered as 

fundamental principles of critical thinking. However, none of these 
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cognitive activities can be properly performed by those whose critical 

thinking abilities are limited or not sufficiently developed. This explains 

the necessity of integrating critical thinking into education, in general, 

and as an “integral part of English language pedagogy” in particular 

(Khatib, et al, 2012:33). 

Critical thinking has been offered as a pedagogical alternative to 

improve language learning (Atkinson, 1997; Báez, 2004; Halvorsen, 

2005; Khatib, et al, 2012; Zhao, et al, 2012; Gbènakpon, 2017; Harizaj, & 

Hajrulla, V. 2017; & Araidne, 2017). The 21
st
 century learners should be 

encouraged to be self-regulated and motivated language analyzers to 

solve any communication problems. But this shift is not an easy process 

and can be faced with many challenges. In this regard, Rear(2017) 

pointed out the fact that most Asian students lack the required critical 

thinking skills.  Similarly, a recent study conducted by Al-Kindi  and  

AL-Mekhlafi  ( 2017)  in Oman revealed  the absence of any teachers’ 

behaviors that foster critical thinking in Omani Post-Basic EFL 

classrooms. Challenges related to the course book, extra curricula 

activities, size and lack of training were reported to be encountered by 

these teachers. In the Libyan context, Saleh (2019) investigated the 

conceptions and implementation of critical thinking of 24 university 

teachers and identified the challenges they faced in their implementation 

of critical thinking. The findings revealed the participants’ 

implementation of critical thinking in many aspects of their teaching; 

despite the different conceptions they had about it. The participants 

reported some social, cultural and administrative barriers which limited 

their implementation.   
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Halvorsen (2005) and Araidne (2017) emphasized the role of the 

instructors in creating an inquiry-based environment and in providing the 

necessary tools for developing critical thinking. The well-informed 

instructors can significantly help their students in developing this kind of 

thinking through providing them with challenging situations and 

encouraging them to investigate these situations from various 

perspectives to find out and challenge their underlying assumptions and 

to explore their possible alternatives. Atkinson ( 1997) called for using 

critical approach to promote critical thinking in ESL settings whereas 

Tanaka (2014) emphasize a dialectical approach for the same purpose. 

Halvorsen (2005) suggested three classroom techniques EFL/ESL 

teachers can use for developing critical thinking including debate, media 

analysis and problem solving. Moreover, Zhao, et al. (2016) explained 

some instructional strategies for promoting critical thinking among EFL 

learners including ‘explicit instructions, questioning, and active and 

cooperative learning strategies such as group discussion, debate, 

reciprocal peer questioning. They also summarized  the effective features 

of critical thinking instruction as             “ frequent practice, intense 

student interaction, and a supportive CT classroom climate” (ibid:18).  

Although all 21
st
 century ESL/EFL instructors are called to adopt 

critical thinking pedagogies , they have to carefully consider the caution 

raised by  Atkinson ( 1997)and Rear (2017) regarding the complexity of 

this process in their contexts due to social, cultural and contextual 

considerations. This applies to Libyan EFL teachers in all stages of 

education. They are urged to adopt the appropriate strategies that help in 
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promoting this necessary skill among Libyan students with a careful 

consideration for the particularities of their context.    

Collaboration 

Collaboration is the second 21
st
 century skill which receives much 

attention in recent pedagogical theories and educational reforms)Johnson 

et al ,2013; Espina, et al. 2017; Ghaith, 2018. It implies the sense of 

cooperation and sharing responsibility and accountability. In the context 

of teaching and learning, it refers to students working together to achieve 

a shared goal when every member has a role to play in accomplishing 

tasks towards that goal. Johnson, et al. (2013:3) defined cooperative 

learning as “the instructional use of small groups so that students work 

together to maximize their own and each other's learning”. Cooperative 

learning has become a feature of progressive education and an essential 

component of effective teaching and learning. It has been offered as a 

way for improving instructions at university (Johnson et al., 2013) and for 

better teaching of English language learners and for EFL teacher 

education (Beltran  & Peercy  ,2014). Moreover, it represents a solid 

foundation for other forms of active learning such as problem-based 

learning, team- based learning and peer-assisted learning. Collaborative 

action research has been also found useful for fostering speaking skill in 

Chilean EFL classrooms (Espina, et al. 2017). Johnson et al (2013) 

explained the necessary internal dynamics which EFL instructors need to 

consider in preparing their students  for successful cooperative learning. 

Developing the perception of ‘positive interdependence’ through 

promoting the feeling of belongingness  towards the group with a clear 
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understanding of the need for others in completing the tasks and 

achieving the goals.  ‘Individual accountability’ is another important 

factor for successful collaboration.  Every member should be personally 

responsible for performing his share  and for helping others in completing 

their tasks.  Promoting positive interaction among the members of the 

group through estimating each member’s effort and praising 

achievements. This interaction can develop social skills of participating in 

discussions, challenging others’ reasoning and conclusions and 

supporting and motivating others. To ensure better results from formal 

cooperative learning, EFL instructors can follow the strategies suggested 

by Johnson, et al (2013:11):  

 Make a number of preinstructional decisions. 

 Explain the task and the positive interdependence. 

 Monitor students' learning and intervene within the groups to provide 

task assistance 

or to increase students' interpersonal and group skills. 

 Assess students' learning and helping students process how well their 

groups  functioned 

For informal cooperative learning, Penilla ( 2010) suggested using 

collaborative web-based tasks and processes and performances.  The 

completion of these tasks in a collaborative mode which requires 

engaging learners in negotiating and redefining tasks can help in 

developing learners’ social and cognitive skills. Social media today offers 
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sufficient opportunities for students’ collaboration, interaction, and 

exchanging of information. 

However, the implementation of cooperative learning in EFL (e.g. 

Arab) contexts is often faced with many challenges. A review of related 

research indicates that these challenges can be attributed to teachers, 

students, textbooks, examinations, education policy, classroom size, lack 

of facilities and gender and other social factors(Al-Kindi, &  AL-

Mekhlafi, 2017).  The findings of a recent study conducted by Ghaith 

(2018) in Lebanon revealed  that teacher knowledge, curriculum 

alignment, and school policy impacted the implementation of cooperative 

learning in the six districts of the Republic of Lebanon. 

As most of the recent language theories emphasized the usefulness 

of implementing cooperative learning in language teaching and despite 

the above mentioned challenges, Libyan EFL teachers need to develop 

their teaching strategies in order to overcome these challenges and to 

create appropriate environments for more students’ collaboration and 

mutual cooperation. The interactive activities included in the new 

textbooks which have been introduced recently can help these teachers in 

their implementation of cooperative learning. Communication  

A simple definition of language is a means of communication and 

therefore developing learners’ ability to communicate in the target 

language represents the main aim of language teaching and learning. The 

emergence of CLT in late 1960s (Xi-chun& Meng-jie,2015) was a 

response to the need for achieving this aim; and since then it becomes 

very popular for language teaching and learning(Richards & Rodgers, 
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2001). This approach was mainly introduced to develop and promote 

communication and interaction in FL classrooms                         ( 

Rivera,2010). Communication is the third skill of the 21
st
 century and 

recently its integration in EFL classrooms becomes a must not an option.  

It refers to any interactive mutual attempt of two interlocutors to 

negotiate a meaning in different communication situations. Promoting 

effective interaction and communication inside EFL classrooms requires 

instructors’ use of different communication strategies such as 

‘achievement’ and ‘reduction’ strategies (Cervantes & Rodrigue, 2012). 

The positive impact of teaching communicative strategies was 

emphasized by the results of the study conducted in the Iranian context by 

Mesgarshahr & Abdollahzadeh (2014) whose participants benefited from 

their understanding of the communicative strategies in employing their 

‘strategic competence’ in developing their overall ‘communicative 

competence’ (MacIntyre et al., 1998). This was also confirmed by the 

findings of (Rabab'ah,2005). Developing this competence requires 

implementing CLT main principles regarding centering  oral English 

teaching activities on communication, establishing good relationships 

with students and tolerating students’ mistakes in class (Xi-chun & 

Meng-jie, 2015). Moreover it requires shifting the role of the teacher 

from a sole knowledge provider into a facilitator of learning and co-

communicator in oral activities. This implies encouraging students to be 

in charge of their own learning (Richards & Richards, 2001). Relevant 

research findings in FL contexts revealed a positive link between 

developing students’ critical thinking and promoting their communicative 

competence (Xiao, L. 2004). 
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Communication activities should be a noticeable feature of those 

EFL teachers who are really concerned with developing their students’ 

communication skills.  Different communication activities can be 

implemented for this purpose such as role-play, oral presentations, group 

work, pair work,  discussion, games, class circles, countdown, and word 

association, )Patterson, D. 2013). These activities should be around 

interesting topics for students in order to enhance their motivation to 

participate actively. However, these activities should not introduce much 

new material and should provide opportunities for students to activate the 

language items they already know (Patterson, 2013). By the same token, 

Rivera (2010) emphasized the importance of using a variety of interaction 

patterns including student-student interaction, teacher-student interaction, 

and student-teacher interaction.  

The implementation of communication activities in FL classrooms 

has been  a serious challenge for the teachers due to different reasons. 

(Rabab'ah, G. 2005; Al-Issa&  Al-Bulushi, 2012; Kara  et al, 2017; Al-

Sobhi1, & Preece,  2017). This includes difficulties in teaching listening, 

speaking , reading and writing  which are resulted from some linguistic, 

personal, social and educational factors. The findings of Al-Sobhi1, & 

Preece ( 2017) attributed these difficulties among Saudi university 

students to anxiety, lack of confidence, lack of motivation, limited 

knowledge of English, and ineffective teaching methodology. Al-Issa and  

&  Al-Bulushi (2012) reported similar difficulties among 141 Sultan 

Qaboos University students. As a result of their failure to develop their 

communication skills, these students reported negative attitudes towards 

the existing ELT system and the curriculum of the university and 
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attributed these problems to implementation shortcomings. Similar 

challenges have reported in the Libyan context which resulted  in weak 

communication skills for most Libyan EFL students at all levels (Orafi & 

Borg, 2009 ; Shihiba, 2011 & Saleh,2016). Nevertheless, developing EFL 

learners’ communicative competence cannot be achieved if teachers do 

not implement more communicative and interactive teaching. On the 

other hand, the results of a study conducted by Saleh (2018) in the Libyan 

context revealed the ability of six EFL university teachers for adopting 

and implementing communicative activities such as group work, role play 

and oral presentations in their teaching. These teachers reported the 

positive impact of implementing these strategies on enhancing students’ 

interest and active participation. 

There is a need for more research for more effective ways that 

encourage EFL teachers and students to be engaged in more interactive 

teaching and learning. In Libya, for example, the textbooks are designed 

to develop students’ communicative competence through including a 

variety of interactive activities and tasks and the teachers are instructed 

through the teacher’s book guidelines to adopt communicative and 

interactive teaching in order to achieve this goal. Although the research 

conducted in the Libyan context revealed EFL teachers’ over reliance on 

tradition and teacher-centred methods ( Orafi& Borg, 2009; Shahibah, 

2011, Salih, 2016), some promising steps have been recently taken for 

training these teachers to shift into more interactive teaching.  

Creativity: 
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Creativity is a cognitive concept often linked with creative 

thinking, imagination and innovation in education.. Educational 

psychology research provides sufficient evidence about it relevance to 

education and teaching and learning (Dornyei, 2005). It is seen as an 

important variable that affects teachers’ performance and students’ 

learning (Ghonsooly & Raeesi, 2012) This was emphasized by Dornyei 

(2005: 204) who reported “some evidence that creativity is a positive 

correlate of academic performance”. Despite this attention in the 

literature, scholars and researchers do not agree on creativity definition or 

description. Hana and Hacène (2017) referred to the complexity of 

defining this concept in the literature and Howard (2008) described it as a 

complex cognitive process. However, there is an agreement about 

considering originality and value as its fundamental features (Dornyei, 

2005; Hana & Hacène, 2017).  Runco (2003) attributed scholars’  

different definitions of creativity to whether they receive it as a 

personality character (creative personality), or as  a process (creative 

process), or as  a product (creative product), or as environments that 

foster creativity.  

In the most cited definition offered by Torrance (1970:27), 

creativity has  been defined as  “the process of sensing a problem, 

searching for possible solutions, drawing hypotheses, testing, evaluating 

and communicating results to others” and described as “including original 

ideas, different points of view, breaking out of the mould, recombining 

ideas, and seeing new relationships among ideas” . Generally, creativity 

is often associated with imagination, divergence, intellectuality, lack of 

conventionality, originality and flexibility (Hana & Hacène, 2017).  . 
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Teachers’ promotion of creativity in EFL classrooms can be 

significantly influenced by their good knowledge and understanding of 

the concept and their awareness about effective strategies for its 

integration. Therefore, Investigating EFL teachers’ beliefs about 

integrating creativity in the classroom and developing  their knowledge 

and understanding about its proper implementation represents an 

important step for their inclusion of creative practices and activities.  

Fitriah (2017) investigated the views of Indonesian EFL teachers about 

creativity in EFL classrooms through interviewing 20 teachers and 

distributing a questionnaire among 175 teachers. The results showed that 

the participant teachers hold positive beliefs incorporating creativity in 

EFL classrooms and they defined it in terms of four categories: ‘ 

product’, ‘process’, ‘everyday practice’ and ‘ ‘cognition’ and considered 

it as a personal achievement.   The results of this study suggest that 

teachers’ creativity is not only essential for engaging learners in 

classroom activities but also for creating the condition which allow the 

learners’ own creativity to flourish. He concluded by emphasizing the 

importance of   teachers’ creativity not only for engaging learners in 

classroom activities but also for creating opportunities for  learners’ own 

creativity to flourish. Hana and Hacène (2017) administered a 

questionnaire among twenty seven Algerian university teachers to find 

out about their knowledge of the concept of creative thinking and its 

related skills and their incorporation in their classrooms. The findings 

revealed that the teachers hold positive perceptions about promoting 

creative thinking among their students; despite their lack of 

understanding of this concept and its characteristics. The results of this 
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study emphasized that EFL teachers’ holding of positive beliefs about 

creativity does not necessarily indicate their good knowledge and 

understanding of its principles and effective practices.  

The findings of Avila’s study (2015) indicated the positive impact 

of implementing creative activities such as chain games, creative writing 

and screenwriting on enhancing EFL learners’ oral and written fluency 

and improving their understanding of English grammar and structure. In 

his experimental teaching, he used Elliot’s (1991) action model, in which 

the  

teacher plans, acts, observes, and reflects upon the pedagogical 

experience. The activities implemented in this experiment included: 

‘remembering English grammar and structures’, ‘ creating a fictional 

story’, ‘promoting creative writing’, ‘sharing a speech’, ‘circles of life’, 

‘boosting vocabulary through screenwriting’, ‘asking and answering 

questions’, ‘drawing and speaking’ and ‘students’ autonomy in creating 

their own activities’.  He offered his eleven participant who were at the 

intermediate level the  opportunity to apply their creative potential and to 

implement knowledge and skills by creating and participating in the 

teaching process. These students ended up with high motivation for 

giving their own speeches and creating their own activities. Cho and Kim 

(2018) implemented five types of language play with example activities 

and their results showed that applying language play activities can foster  

students’ communicative competence and offer them the space they need 

for practicing creativity which can make them creative and explorative. 

They offered useful guidelines for EFL teachers on how to integrate 

language play in classrooms. Dianawati and Mulyono (2016) reported 
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how their sixteen EFL students’ creativity was promoted through 

engaging them in writing tasks about their meaningful communicative 

situations in their real social environment. They added that other 

activities such as drama, poetry, short stories, fiction and storytelling can 

also be effectively employed for promoting creativity. Reflecting on the 

findings of these studies,  EFL teachers are recommended to enlarge their 

horizon in order to make classes much more original and creative. It is 

possible to use the activities discussed in this study as a model for 

promoting creativity in EFL classrooms. This also applies to Libyan EFL 

teachers at all levels if they  aim at developing their students creative 

thinking. However, it is important for researchers and educationists  to 

start by addressing the issue of creativity in Libyan EFL classrooms from 

different perspectives including teachers and students beliefs, 

perceptions, attitudes and readiness for integrating creativity in 

classrooms. 

Conclusion: 

The concepts of the 4Cs (critical thinking, collaboration, 

communication  & creativity) has been thoroughly discussed in this 

paper. They have been introduced as main skills of the 21
st
 century. The 

development of these skills among EFL learners has been the aim of most 

recent English language programs in EFL contexts including the Libyan 

context. However, achieving this important aim in these contexts requires 

implementing some necessary actions in order create the appropriate 

environment for integrating these skills in language teaching and 

learning. Training EFL teachers for this process and developing English 
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language materials that foster these skills are fundamental steps for this 

purpose. Research in EFL contexts should address exploration of 

teachers’ and learners’ attitudes, beliefs, perceptions and practices  of 

these skills. It should also focus on reviewing and developing the current 

English curriculum to include tasks and activities that promote these 

skills. In conclusion,  21
st
 century graduates should develop 21

st
 century 

skills.  

References 
 Al-Issa, A &  Al-Bulushi, A.  2012. English language teaching reform in Sultanate 

of Oman: The case of theory and practice disparity. Educ Res Policy Prac,vol.11, 

pp. 141–176 / DOI 10.1007/s10671-011-9110-sh.     Retrieved from: 

https://www.academia.edu/1350716/English_language_teaching_reform_in_Sulta

nate_of_Oman_The_case_of_theory_and_practice_disp 

 Al-Kindi, N.  &  AL-Mekhlafi, A. 2017. The Practice and Challenges of 

Implementing Critical Thinking Skills in Omani Post-basic EFL Classrooms.  . 

English Language Teaching; Vol. 10, (12),pp. 116-133. Retrieved from: 

file:///C:/Users/safeer/Downloads/The_Practice_and_Challenges_of_Implementin

g_Critic.pdf 

 Araidne, D. . 2017. Critical thinking in language learning and teaching.  Hawaii 

University International Conferences: Arts, Humanities, Social Sciences and 

Education.. 

 Retrieved from: file:///D:/criritcal%20thinking%20good%20paper.pdf 

 Atkinson, D. 1997. A Critical Approach to Critical Thinking in TESOL TESOL 

Quarterly, Vol. 31, ( 1) , pp. 71-94. URL: http://www.jstor.org/stable/3587975 

 Avila, H. (2015). Creativity in the English class: activities to promote EFL 

learning. HOW, 22(2), pp. 91-103. ISSN 0120-5927. 

https://www.academia.edu/1350716/English_language_teaching_reform_in_Sultanate_of_Oman_The_case_of_theory_and_practice_disp
https://www.academia.edu/1350716/English_language_teaching_reform_in_Sultanate_of_Oman_The_case_of_theory_and_practice_disp
file:///C:/Users/safeer/Downloads/The_Practice_and_Challenges_of_Implementing_Critic.pdf
file:///C:/Users/safeer/Downloads/The_Practice_and_Challenges_of_Implementing_Critic.pdf
file:///D:/criritcal%20thinking%20good%20paper.pdf
http://www.jstor.org/stable/3587975


4Cs in the EFL Classroom ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ   

 

University Bulletin – ISSUE No.21- Vol. (4) – June - 2019. 74 

 

 

 Báez, C. 2004. Critical Thinking in the EFL Classroom: The Search for a 

PedagogicalAlternative to Improve English Learning. Íkala, Revista de Lenguaje 

y Cultura,Vol. 9, (15), pp: 45-80. 

 Retrieved from:  

 file:///C:/Users/safeer/Downloads/Critical_Thinking_in_the_EFL_Classroom_T

he_Search_%20(1).pdf 

 Bawazeer, K. ; Elyas, T. & Mahboob, A.  2013. Educational Challenges in the 

GCC in the 21st Century.Gulf Reearch CentreCambridge : Workshop 8.      

Retrieved from: 

https://www.researchgate.net/publication/269038096_Educational_Challenges_in

_the_GCC_in_the_21st_Century_Workshop_Directors 

 Beltran, M.  &Peercy , M.  2014.  Collaboration to teach English language 

learners: opportunities for shared teacher learning. Teachers and Teaching: 

theory and practice  

 DOI: 10.1080/13540602.2014.885704 

http://dx.doi.org/10.1080/13540602.2014.885704 

 Bloom, B.; Engelhart, M. Furst, E;  Hill, W.  &Krathwohl, D.  1956. The 

Classification of Educational Goals. USA: Longmans.  

 Available online at: http://www.univpgri-palembang.ac.id/perpus-

fkip/Perpustakaan/Pendidikan%20&%20Pengajaran/Taxonomy_of_Educational_

O 

 Cervantes, C. & Rodrigue, R. 2012. The Use of Communication Strategies in the 

Beginner EFL Classroom.Gist Education and Learning Research Journal. Vo.. 6, 

pp.2012. pp. 111-128 

 Retrieved from:  https://files.eric.ed.gov/fulltext/EJ1062702.pdf 

 Cho, H. & Kim, H. K. (2018). Promoting creativity through language play in EFL 

classrooms.  Tesol Journal, Vol.9 (4),pp.1-9. 

https://onlinelibrary.wiley.com/doi/pdf/10.1002/tesj.416 

file:///C:/Users/safeer/Downloads/Critical_Thinking_in_the_EFL_Classroom_The_Search_%20(1).pdf
file:///C:/Users/safeer/Downloads/Critical_Thinking_in_the_EFL_Classroom_The_Search_%20(1).pdf
https://www.researchgate.net/publication/269038096_Educational_Challenges_in_the_GCC_in_the_21st_Century_Workshop_Directors
https://www.researchgate.net/publication/269038096_Educational_Challenges_in_the_GCC_in_the_21st_Century_Workshop_Directors
http://dx.doi.org/10.1080/13540602.2014.885704
http://www.univpgri-palembang.ac.id/perpus-fkip/Perpustakaan/Pendidikan%20&%20Pengajaran/Taxonomy_of_Educational_O
http://www.univpgri-palembang.ac.id/perpus-fkip/Perpustakaan/Pendidikan%20&%20Pengajaran/Taxonomy_of_Educational_O
http://www.univpgri-palembang.ac.id/perpus-fkip/Perpustakaan/Pendidikan%20&%20Pengajaran/Taxonomy_of_Educational_O
https://files.eric.ed.gov/fulltext/EJ1062702.pdf
https://onlinelibrary.wiley.com/doi/pdf/10.1002/tesj.416


ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  Salama Embark Saleh 

 

 

University Bulletin – ISSUE No.21- Vol. (4) – June - 2019. 75 

 

 Cox, C. 2014. 21
st
 century skills and principles of flow in the foreign language 

classroom. Brigham Young University BYU ScholarsArchive. All Theses and 

Dissertations. Retrieved from:  

 file:///C:/Users/safeer/Downloads/21st%20Century%20Skills%20and%20Principl

es%20of%20Flow%20in%20the%20Foreign%20Languag.pdf 

 Dianawati, H. & Mulyono, H.  (2016). Facilitating students’ creativity in an EFL 

writing classroom: Voices from the field. Argentinian Journal of Applied 

Linguistics Vol. 4, ( 2),pp. 39-47. 

http://www.faapi.org.ar/ajal/issues/402/MulyonoAJALVol4(2).pdf 

 Dornyei, Z. (2007). Research Methods in Applied Linguistics. Oxford: Oxford 

University 

 Press.  Retrieved from: https://cstn.files.wordpress.com/2009/11/the-psychology-

of-the-language-learner-3haxap.pdf 

 Espina, F: Lagos,J; Medina, A. &Pilquinao, S. 2017. Collaborative action 

research in the Chilean EFL classroom. A Thesis submitted to Facultad de 

Educación in UNIVERSIDAD ANDRÉS BELLO. Chili.    Retrieved from: 

http://repositorio.unab.cl/xmlui/bitstream/handle/ria/3853/a119252_Espina_F_C

ollaborative_action_research_in_the_2017_tesis 

 Fitriah, A. (2017). Teachers’ beliefs about creativity in EFL classrooms in 

Indonesian higher education. PHD Thesis submitted to the Faculty of Arts and 

Design Discipline of TESOL University of Canberra 

http://www.canberra.edu.au/researchrepository/file/8180337d-a95a-428c-aa17-

4848ae8a08ac/1/full_text.pdf 

 Florea, N. &Hurjui, E. 2016. Critical thinking in elementary school children. 

Procedia- Social and Behavioral Sciences   180,p:  565 – 572.  Retrieved from:  

 file:///C:/Research%20methodology/critical%20thinking%20in%20elementary

%20school.pdf 

 Gbènakpon, S. 2017. The Concept and Practice of Critical Thinking in EFL 

Classes in Benin: Prospects and Challenges—Ministry of Higher Education and 

file:///C:/Users/safeer/Downloads/21st%20Century%20Skills%20and%20Principles%20of%20Flow%20in%20the%20Foreign%20Languag.pdf
file:///C:/Users/safeer/Downloads/21st%20Century%20Skills%20and%20Principles%20of%20Flow%20in%20the%20Foreign%20Languag.pdf
http://www.faapi.org.ar/ajal/issues/402/MulyonoAJALVol4(2).pdf
https://cstn.files.wordpress.com/2009/11/the-psychology-of-the-language-learner-3haxap.pdf
https://cstn.files.wordpress.com/2009/11/the-psychology-of-the-language-learner-3haxap.pdf
http://repositorio.unab.cl/xmlui/bitstream/handle/ria/3853/a119252_Espina_F_Collaborative_action_research_in_the_2017_tesis
http://repositorio.unab.cl/xmlui/bitstream/handle/ria/3853/a119252_Espina_F_Collaborative_action_research_in_the_2017_tesis
http://www.canberra.edu.au/researchrepository/file/8180337d-a95a-428c-aa17-4848ae8a08ac/1/full_text.pdf
http://www.canberra.edu.au/researchrepository/file/8180337d-a95a-428c-aa17-4848ae8a08ac/1/full_text.pdf
file:///C:/Research%20methodology/critical%20thinking%20in%20elementary%20school.pdf
file:///C:/Research%20methodology/critical%20thinking%20in%20elementary%20school.pdf


4Cs in the EFL Classroom ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ   

 

University Bulletin – ISSUE No.21- Vol. (4) – June - 2019. 76 

 

 

Scientific Research, Republic of Benin. Studies in English Language Teaching 

Vol. 5(4), pp.: 749-770. Retrieved from:  

 file:///C:/Users/safeer/Downloads/The_Concept_and_Practice_of_Critical_Thinki

ng_in_E.pdf 

 Ghaith, G. 2018. Teacher perceptions of the challenges of implementing concrete 

and conceptual cooperative learning. Issues in Educational Research, 28 (2), pp. 

385-403. 

 Retrieved from: http://www.iier.org.au/iier28/ghaith.pdf 

 Ghonsooly, B. &Raeesi, A. 2012. Exploring the Relationship between Creativity 

and 

 Burnout among Iranian EFL Teachers. International Journal of Linguistics, Vol. 

4, (3).  

 Retrieved from:  file:///C:/Research%20methodology/Creativity%20Focus.pdf 

 Gutiérrez, A. 2016. Collaborative Inquiry as a way to promote elementary 

students´ reflections in the EFL classroom. MA Thesis Submitted to the School of 

Science and Education- Universidad Distrital Francisco José de Caldas. 

Colombia. Retrieved from: 

http://repository.udistrital.edu.co/bitstream/11349/2664/1/G%C3%B3mezGutierr

ezAnaJanneth2016%20.pdf 

 Halvorsen, A. 2005.. Incorporating Critical Thinking Skills Development into 

ESL/EFL Courses 

 The Internet TESL Journal, Vol. XI, (3)         Retrieved from: http://iteslj.org/ 

 Hana, N. & Hacène, H.  2017. Creativity in the EFL Classroom: Exploring 

Teachers’ Knowledge and Perceptions.  Arab World English Journal (AWEJ), 

Vol. 8 (4), pp. 352-264. Retrieved from:   

file:///C:/Research%20methodology/Creativity%20in%20the%20EFL%20Classro

om%20%20%20Exploring%20Teachers’%20Knowledge%20and%20Perceptions 

 Hughes , J. 2014.  Critical Thinking in the Language Classroom. ELI 

 Retrieved from:  file:///C:/Research%20methodology/Critical_ThinkingENG.pdf. 

file:///C:/Users/safeer/Downloads/The_Concept_and_Practice_of_Critical_Thinking_in_E.pdf
file:///C:/Users/safeer/Downloads/The_Concept_and_Practice_of_Critical_Thinking_in_E.pdf
http://www.iier.org.au/iier28/ghaith.pdf
file:///C:/Research%20methodology/Creativity%20Focus.pdf
http://repository.udistrital.edu.co/bitstream/11349/2664/1/G%C3%B3mezGutierrezAnaJanneth2016%20.pdf
http://repository.udistrital.edu.co/bitstream/11349/2664/1/G%C3%B3mezGutierrezAnaJanneth2016%20.pdf
http://iteslj.org/
file:///C:/Research%20methodology/Creativity%20in%20the%20EFL%20Classroom%20%20%20Exploring%20Teachers'%20Knowledge%20and%20Perceptions
file:///C:/Research%20methodology/Creativity%20in%20the%20EFL%20Classroom%20%20%20Exploring%20Teachers'%20Knowledge%20and%20Perceptions
file:///C:/Research%20methodology/Critical_ThinkingENG.pdf


ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  Salama Embark Saleh 

 

 

University Bulletin – ISSUE No.21- Vol. (4) – June - 2019. 77 

 

 Johnson, D. W., &  Johnson, R. (1989). Cooperation and competition: Theory and 

research. 

 Edina, MN: Interaction Book Company. 

 Johnson ,D.; Johnson, R.; Smith, K.  2013. Cooperative Learning: Improving 

University Instruction By Basing Practice On Validated Theory.  Journal on 

Excellence in University Teaching         Retrieved from: 

http://personal.cege.umn.edu/~smith/docs/Johnson-Johnson-Smith-

Cooperative_Learning-JECT-Small_Group_Learning-draft.p 

 Junpho, M. 2015. The survey of teachers’ attitude towards of 21
st
 skills for Thai 

students.  

 People: International Journal of Social Sciences. Special Issue, pp 178-184.  

Retrieved from: 

file:///C:/Users/safeer/Downloads/21%20century%20skills%20evaluation%20.pdf 

 Kamgara, N. & Jadidia, E. 2016. Exploring the Relationship of Iranian EFL 

Learners' Critical Thinking and Self-regulation with their Reading 

Comprehension Ability. Procedia - Social and Behavioral Sciences   232, pp:  776 

– 783. Retrieved from: 

file:///C:/Research%20methodology/critical%20thinking%20and%20self%20stud

y%20skills.pdf 

 Kara, E. ; Ayaz, A. &Dündar, T. 2017. Challenges in EFL Speaking Classes in 

Turkish Context. 

 European Journal of Language and Literature Studies, Vol.8, (1),66-74.    

Retrieved from: 

file:///C:/Users/safeer/Downloads/ChallengesinEFLSpeakingClassesinTurkishCo

ntext.pdf 

 Khatib,M.; Marefat, F. & Ahmadi, M. 2012. Enhancing Critical Thinking Abilities 

in EFL Classrooms:Through Written and Audiotaped Dialogue Journals. 

Humanity & Social Sciences Journal 7 (1): pp.: 33-45. Retrieved from:  

 https://pdfs.semanticscholar.org/caff/1ae335f1090cb19bc4e1ff76ea49e4f86b64.pd

f 

http://personal.cege.umn.edu/~smith/docs/Johnson-Johnson-Smith-Cooperative_Learning-JECT-Small_Group_Learning-draft.p
http://personal.cege.umn.edu/~smith/docs/Johnson-Johnson-Smith-Cooperative_Learning-JECT-Small_Group_Learning-draft.p
file:///C:/Users/safeer/Downloads/21%20century%20skills%20evaluation%20.pdf
file:///C:/Research%20methodology/critical%20thinking%20and%20self%20study%20skills.pdf
file:///C:/Research%20methodology/critical%20thinking%20and%20self%20study%20skills.pdf
file:///C:/Users/safeer/Downloads/ChallengesinEFLSpeakingClassesinTurkishContext.pdf
file:///C:/Users/safeer/Downloads/ChallengesinEFLSpeakingClassesinTurkishContext.pdf
https://pdfs.semanticscholar.org/caff/1ae335f1090cb19bc4e1ff76ea49e4f86b64.pdf
https://pdfs.semanticscholar.org/caff/1ae335f1090cb19bc4e1ff76ea49e4f86b64.pdf


4Cs in the EFL Classroom ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ   

 

University Bulletin – ISSUE No.21- Vol. (4) – June - 2019. 78 

 

 

 Mesgarshahr, A. &Abdollahzadeh,E. 2014. The impact of teaching 

communication strategies on 

 EFL learners’ Willingness to Communicate.  Studies in Second Language 

Learning and Teaching.  SSLLT 4 (1).pp. 51-76. Retrieved from: 

file:///C:/Research%20methodology/communication%20strategies.pdf 

 MacIntyre, P. D., Clément, R., Dörnyei, Z., & Noels, K. A. (1998). 

Conceptualizingwillingness to communicate in a L2: A situational model of L2 

confidenceand affiliation. The Modern Language Journal,82, 545-562. 

 Marjan, L.; MozhganLaal, M. &Kermanshahi c, Z. 2012. 21st century learning; 

learning in collaboration. Procedia - Social and Behavioral Sciences 47,pp. 1696 

– 1701. 

 Retrieved from:  https://ac.els-cdn.com/S1877042812026213/1-s2.0-

S1877042812026213-main.pdf?_tid=a090c637-8ccb-40a5-b993-

eacf5f99bd07&ac 

 Partnership for 21
st
 Century Skills & AACTE  (2010)  21

st
 century knowledge and 

skills in educator preparation . Retrieved from 

file:///C:/Users/safeer/Downloads/21%20centuey%20skills.pdf 

 Patterson, D. (2013). Fluency building activities for the EFL Classroom. Working 

Papers in Language Education and Research, 1 (1), 71 - 84. 

 Retrieved from: 

file:///C:/Users/safeer/Downloads/Working_Papers_Patterson_.pdf 

 Penilla, F. 2010. Learning a foreign language with a collaborative web-based 

task, processes and performances. Research Online: Theses: Doctorates and 

Masters Theses./ Cowan University.  

 Retrieved from:  

 https://ro.ecu.edu.au/cgi/viewcontent.cgi?referer=https://www.google.com/&https

redir=1&article=1436&context=theses 

 Pešikan, A. &Lalović, Z.  2017. Education for life: key 21
st
 century competencies 

in curricula in Montenegro-executive summary. UNICEF Montenegro. 

 P21 Partnership for 21 First Century Learning.  2007. www. P21.org/Framework. 

 Rabab'ah, G. 2005. Communication Problems Facing Arab Learners of English 

King Saud University, Riyadh, Saudi Arabia. Journal of Language and Learning 

Vol,3 ( 1 ),pp., 180-197. 

 Retrieved from:  

file:///C:/Users/safeer/Downloads/CommunicationproblemsfacingArab.pdf 

file:///C:/Research%20methodology/communication%20strategies.pdf
https://ac.els-cdn.com/S1877042812026213/1-s2.0-S1877042812026213-main.pdf?_tid=a090c637-8ccb-40a5-b993-eacf5f99bd07&ac
https://ac.els-cdn.com/S1877042812026213/1-s2.0-S1877042812026213-main.pdf?_tid=a090c637-8ccb-40a5-b993-eacf5f99bd07&ac
https://ac.els-cdn.com/S1877042812026213/1-s2.0-S1877042812026213-main.pdf?_tid=a090c637-8ccb-40a5-b993-eacf5f99bd07&ac
file:///C:/Users/safeer/Downloads/21%20centuey%20skills.pdf
file:///C:/Users/safeer/Downloads/Working_Papers_Patterson_.pdf
https://ro.ecu.edu.au/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1436&context=theses
https://ro.ecu.edu.au/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1436&context=theses
file:///C:/Users/safeer/Downloads/CommunicationproblemsfacingArab.pdf


ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  Salama Embark Saleh 

 

 

University Bulletin – ISSUE No.21- Vol. (4) – June - 2019. 79 

 

 Rear, D. 2017. Reframing the Debate on Asian Students and Critical Thinking: 

Implications for Western Universities. Journal of Contemporary Issues in 

Education, 2017, 12(2), pp. 18-33. 

 http://ejournals.library.ualberta.ca/index.php/JCIE  

 Richards, J.C., & Rodgers, T.S. (2001). Approaches and methods in language 

teaching (2nd ed.). Cambridge: Cambridge University Press.  

 Rivera, J. 2010. Authentic Oral Interaction in the EFL Class: What It Means, 

What It Does not.  PROFILE Vol. 12, ( 1), 47-61. Retrieved from: 

https://files.eric.ed.gov/fulltext/EJ1051552.pdf 

 Runco, M.A. (2003) ‘Creativity, Cognition, and their Educational Implications’, 

The Educational Psychology of Creativity, ed., J. Houtz, (pp 25–56), New York: 

Hampton Press. 

 Saleh , S. (2016). Exploring the Causes of Speaking Anxiety among Libyan EFL 

University Students. Journal of  the Faculty of Arts: Zawia University.  

 Saleh, E.S. 2019. Critical thinking as a 21
st
 century skill: conceptions, 

implementation   and        challenges in the EFL classroom. European Journal of 

Foreign Language Teaching, Vol.4 (1), pp. 1-16. Available on-line at: 

www.oapub.org/edu 

 Salih, S. (2018). Towards more Interactive Teaching. In Developments in the 

Teaching of English in Libyan Universities. British Council publications, pp: 35-

38. w 

 Sánchez, S. 2016. Encouraging Collaborative Interaction in EFL learners  with 

video role-play.  ENSAYOS, Revista de la Facultad de Educación de Albacete, 

31(1).pp. 149-164. 

 Retrieved from: file:///C:/Users/safeer/Downloads/Dialnet 

EncouragingEFLInteractionWithVideoRoleplays-6535207.pdf 

 Savu, E. ; Chirimbu, S. &Dejica-Cartis, A.  2014.  What skills do foreign 

languages teachers need in the 21
st
 century? An intercultural configuration. 

Professional Communication and Translation Studies, vol. 7 (1-2), pp 151-158.      

Retrieved from: 
file:///C:/Users/safeer/Downloads/21%20century%20skills%20for%20teachers.pdf 

 Tanaka , J. 2014. A dialectical approach to critical thinking in EAP writing. 

Second Language Studies, 33(1), pp. 53-84.      Retrieved from: 

http://www.hawaii.edu/sls/wp-content/uploads/2014/08/3-Tanaka.pdf 

 The Partnership for 21
st
 century skills. 2009. Curriculum and Instruction: A 21

st
 

century implementation guide.  Retrieved from:  

 http://www.p21.org/storage/documents/p21-stateimp_curriculuminstruction.pdf 

http://ejournals.library.ualberta.ca/index.php/JCIE
https://files.eric.ed.gov/fulltext/EJ1051552.pdf
http://www.oapub.org/edu
file:///C:/Users/safeer/Downloads/Dialnet%20EncouragingEFLInteractionWithVideoRoleplays-6535207.pdf
file:///C:/Users/safeer/Downloads/Dialnet%20EncouragingEFLInteractionWithVideoRoleplays-6535207.pdf
file:///C:/Users/safeer/Downloads/21%20century%20skills%20for%20teachers.pdf
http://www.hawaii.edu/sls/wp-content/uploads/2014/08/3-Tanaka.pdf
http://www.p21.org/storage/documents/p21-stateimp_curriculuminstruction.pdf


4Cs in the EFL Classroom ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ   

 

University Bulletin – ISSUE No.21- Vol. (4) – June - 2019. 80 

 

 

 Torrance, E. P., & Myers, R. E. (1970). Creative Learning and Teaching. New 

York, NY: Dodd, Mead & Co..  

 Xi-chun, S. &Meng-jie, C. 2015. Communicative Approach and Teaching  of 

Spoken English in College. US-China Foreign Language, Vol. 13, (10), 723-727 

doi:10.17265/1539-8080/2015.10.005. Retrieved from:  

 file:///C:/Users/safeer/Documents/communicative%20approach%204%20teachin

g%20spoken%20english.pdf 

 Xiao, L. 2004. Communicative Competence and Critical  Thinking: a Cross-

cultural View of Chinese EFL Learners and Teachers  In a University Context  

Unpublished PhD Thesis submitted to  School of Applied Language and 

Intercultural Studies. Dublin City University, Ireland 

 file:///C:/Research%20methodology/communicative%20competence%20and%20a

nd%20critical%20thinking.pdf 

 Zaman, S. &Sabry, S.  2014. Education today focuses on creativity and 21st 

century skills. Gulf News & Education.  

 Zhao, C.  Pandian, A.  Singh, M. 2016. Instructional strategies for developing 

critical thinking in EFL classrooms. Classrooms. English Language Teaching; 

Vol. 9, (10). 

 Živkoviüa, S. 2016. A Model of Critical Thinking as an Important Attribute for 

Success in the 21st Century.Procedia - Social and Behavioral Sciences   232,pp: 

102 – 108.    

 Retrieved from: https://gulfnews.com/uae/education/education-today-focuses-on-

creativity-and-21st-century-skills-1.1417629 

 

file:///C:/Users/safeer/Documents/communicative%20approach%204%20teaching%20spoken%20english.pdf
file:///C:/Users/safeer/Documents/communicative%20approach%204%20teaching%20spoken%20english.pdf
file:///C:/Research%20methodology/communicative%20competence%20and%20and%20critical%20thinking.pdf
file:///C:/Research%20methodology/communicative%20competence%20and%20and%20critical%20thinking.pdf
https://gulfnews.com/uae/education/education-today-focuses-on-creativity-and-21st-century-skills-1.1417629
https://gulfnews.com/uae/education/education-today-focuses-on-creativity-and-21st-century-skills-1.1417629

